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Mind’s Eye Organizer
PICTURE FEELINGS or PERSONAL CONNECTIONS
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 Classroom Instruction That Works  
with English Language Learners 

 

Handout 3.3  *Adapted from Kagan, S. (1992). Cooperative learning. San Juan Capistrano, CA: Resources for Teachers, Inc. 
 

Informal Cooperative Learning Structures* 
 

Numbered heads together 
By having students work in a group, this structure ensures each member knows the answer. 
Steps  
1. Number the students in each group, up to four. If one group is smaller than the others, have 

number “three” answer for number “four” as well. The teacher can give numbers or 
students can give numbers themselves.  

2. Teacher asks the students a question or sets a problem to solve. It must be stressed that 
everyone in the group must be able to participate and answer the question. Ensure enough 
wait time is given for the group to do the task. 

3. Teacher calls out a number (e.g., two) and each “two” is asked to give the answer.  
 
 Three-step interview 

This process activates prior knowledge and encourages peer tutoring. It can also be used to 
review and reinforce previously learned material.  
Steps 
1. Seat students in groups of four and further divide into partners. 
2. Students interview their partner by asking clarifying questions (What, How, When, Where, 

Why) about their understanding of a topic, skill or process.  
3. During the second step, partners reverse the roles.  
4. Students share their partner’s response with team. 

 
 Circle the sage 

Good way to address group questions. 
Steps 
1. Teacher asks class who has special knowledge to share; e.g., who was able to solve a difficult 

math homework question. 
2. Those students become “the sages” and spread out in the room.  
3. The rest of the class sits in teams.  
4. Next, the team members divide themselves equally around different sages. 
5. Sage shares knowledge and students return to teams. 
6. Students share what they learned with team (each team member has visited a different sage). 

 
 Mix-freeze-pair 
      Gets students up and moving. 

Steps 
1. Teacher poses a question. 
2. Teacher calls “mix” and students walk quietly around the room. 
3. Teacher calls “freeze” and all students stop where they are. 
4. Teacher calls “pair” and each student pairs with closest student and they share answers to 

the question. 
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Inside-outside circle 
     This kinesthetic structure facilitates student interaction. 
     Steps 

1. Students face each other in two concentric circles, either sitting or standing. Students in      
the inside circle face a partner in the outside circle. 

2. Students in the inside circle are asked to share something with their partner.  
3. Students reverse roles and the outside circle shares with their partner. 
4. Inside circle rotates and a new set of partners is formed. Repeat steps 2 through 4. 

 
 Four corners 
    An approach that asks students to form an opinion. 
    Steps 

1. Give students a prompt that requires them to form an opinion about the prompt. Use Likert 
scale options such as Strongly Agree, Agree, Disagree, and Strongly Disagree. 

2. Post the response options in four corners of the room. Students walk to the area where their 
Likert scale choice is posted.   

3. In their groups, students discuss their reasons for choosing the option they did. Each      
group then reports out to the class. As a follow-up, the teacher can ask students to go to 
another corner and argue the prompt from that point of view.   
 

 Paraphrase passport 
     Students earn a “passport” to speak by accurately paraphrasing their partner’s ideas. 
     Steps  

1. Students are paired. 
2. Teacher assigns a discussion topic.  
3. One student in the pair shares an idea. 
4. Before the partner can share, he or she must paraphrase what was last said. 
5. The student whose statement was paraphrased indicates whether the speaker has correctly 

captured their meaning. 
6. The discussion continues. 

 
 Talking chips 
      Each student is expected to contribute. 
      Steps 

1. Each student gets 3–4 chips (poker chips work well).   
2. The students are divided into groups of 4–5 people.   
3. The groups are given discussion points to talk about. Every time a student speaks, they must 

put a chip in the center of the group. When a student runs out of chips, they are no longer 
allowed to speak until all other group members have all of their chips in the middle.   

4. If there is more to discuss, they go in reverse...every time they speak, they take a chip out of 
the center until they have all 3–4 chips back.  
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Reciprocal Teaching Strategies
SUMMARIZING

If you’re asked to summarize, you should say what  
the passage is about. Keep it short. Describe the big 
ideas only.

Language that might help you:

• This section is about      .

• The main point is      .

• The most important thing this section tells us is      .

• The author wants us to understand that      .

• So far, we’ve learned that      .

• If I had to sum up the key points in one sentence, I’d 
say      .

• The most important person, place, or thing is      . The 
most important idea about this person, place, or thing 
is      .

CLARIFYING

If you’re asked to clarify, you should find words,  
ideas, or passages that confuse you and work to 
clarify them.

Language that might help you:

• Something that confused me was      .

• I didn’t understand      , so I      .

• Here’s what I think this means:      .

• I tried to figure this out by      .

• How can I figure out what this means?

• Here’s something I’d like to clarify . . .

• Are there any words whose meanings I need to check?

• Does this reasoning make sense? Why or why not?

GENERATING QUESTIONS

If you’re asked to generate questions, you should 
develop questions about important information from 
the passage.

Language that might help you:

• Who/what/when/where     ?

• How     ?

• Why     ?

• What if     ?

• In what ways     ?

• Would/should/could     ?

• Why is this important to know?

• What’s the reason/explanation for     ?

MAKING PREDICTIONS

If you’re asked to make predictions, you should  
use what you know and clues in the text to predict 
what will come next.

Language that might help you:

• I think the author will discuss      because      .

• I think I will learn      because      .

• I predict the next section will be about      because      .

• I don’t think this text will cover      because      .

• A clue I found to support this prediction was      .

• Based on what I know about this topic, I predict      .

• A clue to what will come next is      .

• There isn’t enough information to make a good prediction.

Rules for when reading with others:
1. Know your role. Which strategy or strategies have you been asked to use?

2. Read the assigned passage carefully. Use the appropriate strategy or strategies.

3. Make notes that will help you lead a discussion about what you read.

4. Lead a discussion about the passage. Use the provided starters / sample language to help you.

5. Get your classmates engaged by posing direct questions. For example, “Do you want to add anything to my 
summary?” “How might we clarify what this means?” “Do you agree with my prediction?”

6. Ensure that everyone participates. Everyone should lead a discussion and respond to other discussion leaders.     
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RECALL QUESTIONS
ask students to remember facts and procedures:

3 Recall facts and formulas

3 Observe and describe

3 Locate, organize, or sequence

3 Perform procedures/calculations with accuracy

3 Define, restate, or summarize

My questions:

RELATING QUESTIONS
ask students to relate on a personal level:

3 Share their feelings, reactions, and opinions

3 Draw connections to their own lives

3 Assist or advise other people

3 Put themselves in someone else’s shoes

3 Consider personal preferences and values

My questions:

REASONING QUESTIONS
ask students to reason, analyze, and explain:

3 Compare and contrast

3 Explain, reason, or understand why

3 Give reasons, evidence, and examples

3 Analyze, interpret, evaluate, or conclude

3 Classify or categorize

My questions:

CREATING QUESTIONS
ask students to create and explore possibilities:

3 Speculate (what if?), hypothesize, or predict

3 Generate and explore alternatives

3 Create or design something original

3 Represent concepts visually/symbolically

3 Develop and explore similes

My questions:

Questioning in Style Planning Form


